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(17) CHAPTER 1: INTRODUCTION. 1.1. Background of Study Idioms typically present themselves as forms of figurative expression (Nunberg. and Wasow, 1994), and most idioms contain conceptual metaphors which can be categorised for pedagogical uses (Charteris-Black, 2000). A growing body of research in. a. vocabulary development has been examining the potential of using conceptual metaphors. ay. as a teaching platform for effectively retaining learned vocabulary (Deignan et al., 1997;. al. Boers, 2000; Beréndi et al., 2008). Considering the increasing amount of research. M. concerning the ubiquity of figurative language in our daily lives, as first expounded extensively in Lakoff and Johnson’s “Metaphors We Live By” (1980), the present study. of. sought to investigate the effect(s) of raising the participants’ metaphor awareness on their retention of idiomatic phrases, as well as to discuss the viability of phrasal vocabulary. ty. teaching (“grouping” or “chunking”). In the context of this study, this chunking method. rs i. of teaching vocabulary refers to the raising of their conceptual metaphor awareness when. ve. dealing with idioms among L2 learners, as supported by researchers in the field, such as Andreou and Galantomos (2008).. ni. The existing body of research surrounding this issue largely consists of. U. investigations on participants from a non-teaching academic background such as Chen and Lai, (2013) and Jermoškin, (2017). The present study differs by incorporating tertiary level participants enrolled in a Teaching English as a Second Language programme (TESL). By doing so, meaningful discussions can be generated on figurative language education, and to a greater extent, vocabulary education, from the points of view of potential teachers of English. This method of raising one’s metaphor awareness to better retain idioms is the Cognitive Linguistic (CL) approach to teaching idioms. 1. 

(18) 1.2. Problem Statement “I can take part effortlessly in any conversation or discussion and have a good familiarity with idiomatic expressions and colloquialisms…” [2001: 27, CEFR, as cited in Pérez (2017)]. It is worth noting that Littlemore and Low (2006) elaborated on the importance of metaphoric competence as a potent pedagogical aid in overall communicative. a. competence, which is in agreement with Pérez (2017), who had argued for an increased. ay. interest in developing metaphoric competence among learners of English, so much so that. al. the skill had already been integrated into the self- assessment scales of the CEFR (Common European Framework of Reference for Languages, 2001). As the Malaysian. M. Ministry of Education is promoting CEFR as a key element in the “Agenda for Reform. of. 2015-2025” educational blueprint (Darmi et al., 2017), efforts to increase the metaphoric competence among Malaysian learners should therefore receive rapturous support.. ty. To achieve the goals set by this agenda, where metaphoric competence is. rs i. concerned, increased emphasis on expanding the learners’ lexicons must be equally. ve. considered as well; a wide lexicon benefits metaphoric competence, and vice versa. Learners who utilise metaphoric competence can generate clearer groupings of words,. U. ni. and the grouping strategy itself aids vocabulary recall (Schmitt, 1997). The findings of Mathai et al., (2004) are consistent with various studies. concerning the state of the vocabulary proficiency of Malaysian university students (e.g. Asgari and Mustapha, 2011; Che Musa et al., 2012), in that Malaysian university students generally lack English vocabulary knowledge. This problem with English vocabulary knowledge is part of a greater and more complex intertwining of issues surrounding English language education in Malaysia. Based on a review of various recent studies concerning English language teaching and learning in this country, it was reported in Che 2. 

(19) Musa et al. (2012) that one of the underpinning issues stems from the Primary to Secondary English language education, in which these schools have been placing an overemphasis on the learning and testing of grammatical skills over communicative competence, thus creating an exam-oriented culture. Earlier, Ming’s (2003) study which investigated the issue of memorisation among English as Second Language (ESL) Learners found that Malaysian students in a public university tend to rely on memorisation when dealing with English language related tasks. Interestingly however,. ay. a. students who stayed off-campus were found to rely on memorisation as well, but with understanding as the underpinning goal, unlike their on-campus peers, who utilised only. al. surface level memorisation. Hence, this has created a new breed of tertiary level students. M. who have passed their English language requirements for entering universities, but are unable to effectively use the language in communicative contexts. This situation comes. of. as no surprise since native-like communication is replete with figurative language.. ty. The present study heeds the call in the exhortations made by Che Musa et. al (2012) for a more focused effort to promote independent learning among Malaysian. rs i. learners in general. In addition, Folse (2006) also encouraged more research into idioms. ve. vis-a-vis vocabulary retention, after reporting that multiple-sentence completion tasks facilitated better vocabulary retention than writing original sentences. It is posited that if. ni. learners become aware of how conceptual metaphors shape language, which in turn,. U. enrich vocabulary, then they would be better equipped to perform communicative tasks more effectively, on their own.. 3. 

(20) 1.3. Purpose of this Study English idioms appear frequently in all manner of discourse, such as conversations. and in mass media, and are not merely found in informal contexts; idiomatic language can be found in academia as well (Simpson and Mendis, 2003). Hence, by explicitly dedicating time to the teaching and learning of idioms, L2 learners would potentially gain what is lacking in today’s educational environment: communicative competence. As. a. discussed earlier, too much emphasis has been and is still being placed on the learning. ay. and testing of grammatical skills, while the exploration of the dynamic nature of real world conversations and the exchanging of ideas has over the years, taken a back seat to. al. make way for grades which do not reflect these L2 learners’ actual ability to navigate the. M. complexities of real world communication, whether in speech or writing.. of. The present study endeavoured to shed light on a Cognitive Linguistics (CL) inspired method of teaching idioms that could help to realign the scales in ESL education,. ty. which has been placing far too much weight on the mastering of grammatical skills, to. Research Objectives. ni. 1.4. ve. rs i. the detriment of L2 learners of English.. U. Based on the issues above, this study sought to examine the effect(s) of applying. a CL approach in the form of raising metaphor awareness, on the participants’ retention of the figurative items, as well as to compare the CL approach with a known “conventional” method of vocabulary instruction in Malaysia: memorisation. In addition, this research endeavoured to obtain insights into the perceptions of the participants on the viability of using idioms for aiding vocabulary retention through the respective methods.. 4. 

(21) 1.5. Research Questions. The research questions which guided the present study were as follows: 1. What effect does raising metaphor awareness have on learners’ retention of English idiomatic phrases? 2. What are the comparative effects between the raising metaphor awareness method and the memorising method on learners’ retention of English idiomatic phrases?. a. 3. How do the students in the control and experimental groups view the use of idioms. al. ay. for aiding vocabulary retention?. The research questions above are mainly answered in chapter 4 of this present. M. study. In addition, chapter 5 builds upon further discussions on the pedagogical. of. implications of the findings in chapter 4. Briefly, the first two research questions were. Outline of the Study. ve. 1.6. rs i. qualitatively.. ty. answered using quantitative methods, while the third research question was answered. ni. Chapter 1 addressed issues of the lack of communicative competence in English. U. among L2 learners in Malaysia. The reason for this was found to be due to the over emphasis of grammar education. To increase learners’ communicative competence, the researcher of this study decided to search for answers within the paradigm of Cognitive Linguistics. Chapter 2 presents pertinent literature concerning 3 areas of knowledge: idioms and its relationship with metaphors from the point of view of Cognitive Linguistics, Psycholinguistic work on memory and its role in learning, and vocabulary education within the scope of this study. 5. 

(22) Chapter 3 discusses the methods employed in the collection and analyses of the data, as well as their methodologies. Subsequently, Chapter 4 illustrates the marking schemes used to score the participants’ answers in the cloze tasks, as well as all the quantitative and qualitative findings. Chapter 5 continues the discussions from Chapter 4, with emphasis on pedagogical implications. The limitations of the present study are acknowledged, and this. U. ni. ve. rs i. ty. of. M. al. ay. a. study concludes with a recommendation for further research.. 6. 

(23) CHAPTER 2: LITERATURE REVIEW. 2.1. Introduction This chapter highlights key issues related to the present study, with Conceptual. Metaphor Theory (CMT) serving to anchor 3 domains pertinent to this research. The first domain concerns figurative language itself, which consists of discussions on the. a. figurative aspect of the English language in the form of metaphors and idioms, and how. ay. idioms are typically metaphorical in nature. The second domain deals with psycholinguistic literature on memory, regarding learning. Finally, the third domain. M. al. highlights how the two prior domains are related to vocabulary teaching.. Conceptual Metaphor Theory (CMT): Pervasiveness of Figurative Language. of. 2.2. To be human is to be inherently metaphorical in cognition. The mind gives shape. ty. to that which is abstract; using conceptual systems, the mind forms meaning and reason. rs i. by way of conceptual metaphors. Conceptual metaphors deal with the mapping of the. ve. target domain, that which the mind intends to understand, with a source domain, which provides metaphorically concrete images based in the experiential world, to aid in the. ni. understanding of that abstract conceptual item in the target domain. An example of this. U. notion would be “keep your hair on”, in which “hair” (source domain) represents calmness in the target domain. Essentially, the mind seeks to embody abstract thought (Lakoff & Johnson, 1999; Gibbs, 1993). Since Lakoff and Johnson’s “Metaphors We Live By” was first published in 1980, interest in metaphor studies with implications on pedagogy has been continually sustained by research across various cultural contexts (e.g. Chen and Lai, 2013; Tsaknaki, 2016). Since its inception, metaphor studies have remained popular in and outside of the field of Cognitive Linguistics (Kövecses, 2008). However, despite the convincing arguments put 7. 

(24) forth by Lakoff and Johnson, as well as other proponents of the notion that metaphors are a part of our cognitive mechanisms, criticisms have surfaced against the “traditional” model of Conceptual Metaphor Theory (CMT), as propounded by Lakoff and Johnson in their seminal work on metaphors. According to critics of the Lakoff and Johnson CMT model, the most pertinent issue they contend with is the methodology incorporated in metaphor research. They argue that the traditional CMT model is based on intuition and selective practice rather than hard empirical evidence. According to Hoover (2016), who. ay. a. used a corpus driven approach to arrive at hypothetical conceptual metaphors (the bottom up approach), Lakoff and Johnson were wrong about most of the metaphors highlighted. al. in their seminal work, including later revisions. Hoover found that conceptual metaphors. M. like ARGUMENT IS WAR/ STRUGGLE, were erroneous, seeing as the source domains WAR and STRUGGLE do not appear to be used pervasively in the target domain. The. of. author found that among the most commonly occurring collocations about ARGUMENT,. ty. WAR and STRUGGLE collocates do not appear as frequently as EVALUATIVE collocates. However, Kövecses, (2008) had already countered this line of argument by. rs i. explaining that there is a difference in research goal between “traditional” CMT. ve. researchers and those in favour of corpus driven research: quantitative methods cannot answer qualitative questions. The researchers in favour of this “traditional top-down”. ni. approach seek to postulate conceptual metaphors from decontextualized metaphorical. U. expressions, which can be found in dictionaries, while “bottom-up” researchers seek to systematically identify and analyse metaphorical expressions found in specific naturally occurring contexts like news articles. In other words, these two fronts help to contribute knowledge on metaphors from two distinct perspectives. The current study incorporated the “traditional” Lakoff and Johnson’s intuitive approach.. 8. 

(25) 2.2.1 Idioms as Metaphorical and Figurative Language Since it is generally agreed that figurative language plays a fundamental role in human cognition, it is in the interest of the present study to discuss how idioms are metaphorical, thereby also being figurative in nature. A vast number of idioms contain rich figurative meanings (Gibbs, 1993). This is because the conceptual metaphors of idioms can generally be traced or hypothesised. a. about (Boers et al., 2004). Since metaphors constitute figurative language, the terms. ay. “metaphorical” and “figurative” are used interchangeably in this study.. Before Lakoff and Johnson’s seminal work on cognitive semantic metaphor. al. theory, the prevailing notion on idioms was that they were arbitrarily contrived, or “dead”.. M. However, a new school of thought emerged, and posited that a multitude of figurative. of. idioms are “motivated” instead (Lakoff, 1987); idioms are created through the mental process of conceptualising metaphor, which is at the heart of this dissertation. In fact, this. ty. new paradigm argued that many figurative expressions are rooted in a small number of. rs i. conceptual metaphors, which are categorisable and analysable (Boers, 2001). Since idioms can be categorised and analysed according to metaphoric themes,. ve. the current study sought to observe the effect(s) of using the raising metaphor awareness. U. ni. method for retaining taught idioms.. 9. 

(26) 2.3. The Human Cognitive Architecture The human cognitive architecture is the overarching platform in which. psycholinguists typically carry out their investigations on memory. The term “Cognitive Architecture” was coined to refer to the way in which “cognitive structures” are organised in human cognition (Sweller, 2003). Within this human cognitive architecture, the literature surrounding learning all strongly concur that memory in general plays a crucial. a. role in the processes of learning or problem solving (e.g. Baddeley and Hitch, 1974;. ay. Cowan, 2008; Sweller, 2016; Sweller and Chandler, 1994). The central discussions in studies about memory and learning are conventionally explored through 3 inter-related. al. phases or processes of memory: working memory (WM), short-term memory (STM), and. M. long-term memory (LTM).. of. In addition, a brief examination on how the terms “retention” and “recall” are used in the present study is given, as well as highlighting Schmidt’s Noticing Hypothesis. ty. (Schmidt, 1990). These various literatures constitute the second domain of knowledge in. rs i. this chapter, and are all related to studies on memory.. ve. 2.3.1 Working Memory, Short-Term Memory, and Long-Term Memory. ni. For the purposes of this study, only the latter 2 types of memory, namely short-. U. term memory and long-term memory were discussed in relation to the findings and discussions section. The reason why STM and LTM were more pertinent to the current study than WM, was due to the stance taken by the researcher, in that WM serves as a multicomponent system which utilises STM and LTM to solve problems (Cowan, 2008). Thus, it was beyond the scope of this study to analyse the cognitive mechanisms used by the participants to solve the language tasks. Rather, the researcher mainly endeavoured to study the extent to which the participants could retain the taught idioms, after their metaphor awareness was raised. In other words, a study on WM would entail findings 10. 

(27) and discussions on how the participants’ used their WM to manipulate their STM and/or LTM resources to solve the tasks. Whereas, the current study focused on the extent to which the participants could retain the taught input via recall. As a brief note, there is still a lack of consensus among prominent researchers on the definition of Working Memory, as well as what model best represents memory in general (Baddeley et al., 2019). The present study uses the terms “retention” and “recall” conformingly to the “traditionally popular” multicomponent model, which asserts that. ay. a. there are functionally distinct roles between WM, STM, and LTM, although they are interconnected (Repovš and Baddeley, 2006).. al. In this study, short-term memory is defined as a temporary memory storage. M. facility with limited capacity, for immediate retrieval (Cowan, 2008). As for long-term memory, the current study adopts the view that generally, if insufficient cognitive. of. attention is given to a stimuli, then one would not be able to transfer it to the LTM. ty. (Kellogg et al. 1996), which can hold massive chunks of information (Atkinson and Shiffrin, 1968; Craik and Lockhart, 1972; Brady et al., 2008), and is robust against. rs i. memory decay, especially for implicit memory (i.e. lacking awareness) (Mitchell, 2006).. ve. In addition, Larzabal et al. (2018) provided a case for a formidably durable explicit memory as well (which included a high attrition rate from the sample and a narrow scope. U. ni. for generalisable findings). The present study was able to measure the participants’ short-term retention by. analysing the immediate post-test scores, because each group immediately underwent a recall task after undergoing their respective lessons. In a similar manner, the participants’ long-term retention of the taught idioms was able to be measured by obtaining scores from the delayed post-tests. Subsequently, discussions relating both types of retention scores to STM and LTM respectively, were generated. The short-term retention scores were obtained by modelling after the methods of immediate testing in Boers (2000), while 11. 

(28) studies such as Roediger III and Karpicke (2006) support the rationale for delayed posttests being able to generate long-term retention measurements.. 2.3.2 Retention and Recall A brief mention on what constitutes “retention” and “recall” must be given, as the two terms are used throughout this study.. a. In various studies concerning memory testing experiments, Tversky (1973),. ay. Richardson-Klavehn and Bjork (1988), Hummel (2010) highlighted how the extent of retention of input could be measured through recall (retrieval). The current study runs. al. along the same vein; the way in which retention was measured in this study was through. M. analysing the recalled idiomatic phrases taught.. of. Based on this contextual understanding of “retention” and “recall”, this study mainly sought to observe and analyse the effect(s) of raising the awareness of metaphors. ty. on the L2 learners’ retention of English idioms, by measuring the extent they were able. rs i. to recall the taught idioms.. ve. 2.3.3 Schmidt’s Noticing Hypothesis (1990). ni. In terms of language education, it would seem logical for memory studies to. U. invariably lead to the noticing hypothesis, expounded by Schmidt (1990). According to Robinson (1995), short-term memory is where noticing takes place. Essentially, there is no language learning (transfer of input into LTM) if one does not pay attention to the item(s) to be learned. Naturally, this hypothesis argues for explicit, or intentional teaching.. 12. 

(29) While it is asserted that noticing played a part in answering the cloze tests, this study did not concern itself with furthering discussions on the hypothesis. The extent to which the term “noticing” was used in the qualitative analysis of this study, was limited to postulating what might have occurred during the testing phases. The scope of the current study limited the noticing hypothesis to providing broad descriptions on the possible links between noticing, morpho-syntactical (grammar) forms, and the potential for L2 learners to better retain taught idioms, while placing an emphasis on vocabulary. ay. a. education.. As a deeper look into experiments concerning noticing and grammar aptitude,. al. Izumi (2002) provided an especially interesting observation: it is not merely a matter of. M. noticing an input well enough that predicts successful language learning, but deep. of. processing (Craik and Lockhart, 1972) must be factored into the lesson as well. In the present study, the metaphor awareness raising method constituted one such effort to aid. ty. L2 learners in accessing deep processing, when instructed to organise the idioms. rs i. according to their respective metaphor categories. Although the researcher did not instruct the participants in the present study to explicitly notice patterns among the idioms taught,. ve. insightful observations in the qualitative analysis section of this study apparently display. U. ni. that some degree of noticing and deep processing did take place.. 2.3.4 Craik and Lockhart’s Levels of Processing (1972) Within the scope of the present study, the most pertinent issues raised using “Levels of Processing” (LoP) are concerned with “shallow” and “deep” processing. Shallow processing is confined to orthographic recognition, where learners can identify what a word looks like (with capitalisation, etc.), while the deepest LoP can be seen when learners can recall entire idioms, and use them appropriately in context. 13. 

(30) According to Mahdavian and Kormi-Nouri (2008), it was found that when there was focused attention, deep processing, and interest in the learning item, the explicit memories of the learners were performing at their highest capabilities. Explicit memory in the context of the present study refers to the participants knowing that they would be tested on numerous occasions, and so they would naturally expend more cognitive resources to activate deep processing in solving the cloze tasks in this study.. a. Thus, deep processing is argued to be integral to vocabulary retention, because. ay. deep processing involves knowing the meaning of words and how to use them in the right contexts. A few observations in the qualitative findings of the present study seem to. M. al. suggest that deep processing occurred.. Explicit Vocabulary Education. of. 2.4. “…While without grammar very little can be conveyed, without vocabulary nothing can. ty. be conveyed.”. rs i. [Wilkins (1972), as cited in Alqahtani (2015)]. ve. The present study aligns itself with the greater body of research supporting efforts. ni. to reclaim the importance of vocabulary teaching from the continual magnified focus on. U. grammar education. In addition, while incidental learning is still beneficial to vocabulary learning, it should be encouraged to act in a supplementary role, while allowing intentional vocabulary instruction to serve at the forefront of vocabulary education. Many researchers have argued against perpetuating the common practice of overteaching grammar, while neglecting vocabulary teaching (e.g. Elyas and Alfaki, 2014; Laufer, 1997; Swan, 2002; Ulijn and Strother, 1990). In fact, Ulijn and Strother (1990) reported that syntax plays a minor role in reading comprehension, even at advanced levels, for both native and L2 learners. Instead, lexical knowledge was found to be a 14. 

(31) greater determinant of reading comprehension. This is not to say teaching grammar is unimportant. According to Larsen-Freeman (2001), ineffective grammar teaching occurs in the form of focusing too much on grammar rules. Instead, teachers should be aware of the contributions in corpus linguistics, in that a disproportionately high number of words occur in grammatically recurring patterns. Doing so has the added benefit of allowing students to notice how words and expressions are used in context, as decontextualised examples used in grammar instruction are not as effective (Spada and Lightbown, 1993).. ay. a. On the issue of explicit (intentional) versus incidental learning of vocabulary, educationists have, for decades, held onto the idea that vocabulary is best learned through. al. incidental reading (Waring and Nation, 2004). This means that much of a learner’s. M. vocabulary is best accumulated through personal reading sessions (Krashen, 2004). However, studies have argued against this line of thinking by stating that when learning. of. vocabulary is the focus, intentional teaching is more effective, which leads to vocabulary. ty. retention (Smith, 2004; Schmitt, 2008). Nonetheless, incidental learning is still beneficial, even though incidental learning strategies can be error prone (Hulstijn, 1992).. rs i. Furthermore, a recent literature review on “informal learning on Youtube” by Lange. ve. (2019) highlighted a few learning advantages which can be reaped from the use of Youtube in general, but the cons seem to counterbalance the potential learning benefits,. U. ni. which can be found under “informal learning challenges” (Lange, 2019, 8). Since this study endeavoured to continue the argument for intentional vocabulary. teaching to serve a more prominent role in vocabulary learning, the researcher replicated Boers’ (2000) study on teaching vocabulary in “chunks”, by using idiomatic phrases. This notion of teaching vocabulary through idioms is not new (e.g. Beréndi et al., 2008; Boers and Lindstromberg, 2008; Irujo, 1986; Lazar, 1996; Syunina et al., 2018), and more about the rationale behind this method of vocabulary instruction is presented in the sub-sections that follow, especially concerning the lexical approach (Lewis, 1993) and the Cognitive 15. 

(32) Linguistic (CL) method of teaching vocabulary, which promotes deep processing to occur, thereby aiding vocabulary retention. This third domain of knowledge highlights various literature concerning formal vocabulary education.. 2.4.1 Communicative Competence According to the Common European. a. Framework of Reference for Languages (CEFR). ay. The CEFR companion volume (2018) provides a detailed description on what. al. constitutes communicative competence. In this study, the type of communicative competence discussed falls under the umbrella term “communicative language. M. competences”. In it, three distinct language related communicative competences are. of. expounded: linguistic, sociolinguistic, and pragmatic. This study mainly examined the linguistic realm of communicative language competence, and within this linguistic realm,. ty. vocabulary range was specifically discussed.. rs i. Concerning the concept of “type of language” for grading vocabulary range, the. ve. CEFR has this to say, among other statements: “… from a basic repertoire of words and phrases to a very broad lexical repertoire. U. ni. including idiomatic expressions and colloquialisms.” (p. 132) The designation of “C2” is the highest language proficiency scale one can obtain. under the CEFR, and in regard to grading one’s vocabulary range, the description of scale C2 is as follows: “Has a good command of a very broad lexical repertoire including idiomatic expressions and colloquialisms; shows awareness of connotative levels of meaning.” (p. 132) Therefore, whenever “communicative competence” is used throughout this study, it concerns itself with the use of idioms in terms of vocabulary range. 16. 

(33) 2.4.2 The Second Language (L2) Learner: A Cognitive Linguistics Perspective As a sub-field of Applied Linguistics, Second Language Acquisition (SLA) essentially concerns itself with how a person learns a second language, apart from the first language (mother tongue). According to Krashen’s Monitor Theory (Krashen, 1981), there is a distinction between “learning” or “acquiring” a second language. Learning is associated with intentional teaching methods, while acquisition is linked to informal. a. methods of language development. As such, the present study operationally used the term. ay. second language learner or “L2 learner” in short to discuss the findings, because an. al. intentional teaching method was applied.. Many theories about how L2 learners develop their second language have been. M. put forth, based on a variety of psychological theories of learning (Ortega, 2014). This. of. study falls under the Cognitivist perspective of SLA, which was developed in response to the Behaviourist school of psychology (Atkinson, 2011).. ty. As was explored in this literature review, theories examining the relationship. rs i. between learning and memory serve as central tenets in the Cognitivist paradigm.. ni. ve. Idiomatic phrases were incorporated as the linguistic element in the present study.. U. 2.4.3 The Lexical Approach Through a Cognitivist observation, it is argued that the lexical approach (Lewis,. 1993) can effectively aid L2 Learners in English vocabulary learning. The practical idea behind the lexical approach is that educators should take advantage of the many “prefabricated” multi-word expressions (MWEs) that exist in the English language. These MWEs include collocations and idioms. Corpus linguistic data has conclusively proven that many of these MWEs occur in rather fixed grammatical patterns (Siyanova-Chanturia and Martinez, 2014), such as the inclination to wish someone “good morning” instead of 17. 

(34) “fine morning” etc. Therefore, this highly predictable nature of MWEs is argued to help students notice recurring ways in which thoughts are expressed in English, in both form and meaning. The notion of “grammaticalised lexis, not lexicalised grammar” is the central idea behind this approach of teaching vocabulary (Lewis et al., 1997). Grammaticalised lexis refers to lexis (single or chunks of words) being central to the production of meaningful. a. output. Lexis is prioritised over grammar, because grammar does not contain meaning on. ay. its own. Rather, grammar plays a facilitative role in organising lexis into a coherent expression of thought. The pedagogical implication for this notion of grammaticalised. al. lexis is that since MWEs like idioms usually occur in grammatically predictable forms,. M. L2 learners can benefit from the lexical approach because it aids metalinguistic. of. competence: the extent one is aware of the interplay between lexis, structure, and context to create meaningful and coherent expressions of thought (Ofte, 2014).. ty. Besides corpus linguistic data revealing that MWEs are by and large,. rs i. predictable in naturally occurring language, Miller’s seminal psycholinguistic work on memory (1956) found that humans can only hold around 7 items in the short-term. ve. memory. Most pertinent to the present study is Miller’s recommendation to chunk words. ni. together to process linguistic items more easily. These findings substantiate the argument. U. for a renewed effort to teach idioms more intensively and extensively in vocabulary education, according to the lexical approach. In essence, the lexical approach is a paradigm shift in language education. It abandons the prescriptivist stance that educators often assume in over-emphasising grammar (Thornbury, 2011) as if dispensing linguistic medicine to “sick” students. While it is acknowledged that some degree of prescriptivism complements descriptive approaches in education, the lexical approach serves to re-orient educators to a more descriptivist path, one that is closer in harmony with the field of linguistics, in that 18. 

(35) language should be learned as it occurs (McArthur et al., 2018), without imposing one’s opinions on what constitutes “proper” or “broken” language use. The next sub-section highlights a few studies that used idioms to facilitate vocabulary retention.. a. 2.4.4 Using Idioms to Facilitate Vocabulary Retention. ay. Many studies have demonstrated that native-like language use is made up of highly formulaic and idiomatic expressions (Kecskes, 2007; Siyanova and Schmitt, 2008;. al. Wood, 2002; Wray, 1999, etc.). What this entails to L2 learners is that educators should. M. not be teaching words in isolation, but in phrases, according to appropriate contexts. This approach to vocabulary teaching is congruent with how we as humans actually store and. of. retrieve MWEs, and that is in chunks, which aids fluency (Wood, 2002). It is therefore. ty. argued that since idiomatic phrases occur as MWEs, in which their morphosyntactic order is rather fixed, L2 learners of English can increase and retain taught vocabulary more. rs i. easily, due to idioms possessing high predictability.. ve. This notion of utilising idiomatic expressions to facilitate vocabulary retention. ni. was explored in Boers’ (2000) study, in which three experiments were reported. The first experiment was most pertinent to the design of this present study. In the first experiment,. U. 118 pupils from a Flemish secondary school, aged 16 to 17 participated in the study. They were intermediate learners of English. It was found that the experimental group performed statistically significantly better than the control group (p < .05). However, it must be noted that only an immediate post-test was administered. In the present study however, a pretest and delayed post-test was included as well in order to obtain a more comprehensive observation of the retention scores.. 19. 

(36) In Beréndi et al.’s (2008) study, three experiments were carried out to investigate the viability of using idioms to activate metaphor awareness, for vocabulary teaching. While the findings were argued to have supported the notion that enhancing the awareness of conceptual metaphors and metonymies can aid the retention of figurative vocabulary, the researchers acknowledged the limitation of enlisting a low number of participants in generating the statistical data, mainly in the first and third experiments. In the first experiment, two parallel groups of 13 participants were enlisted, while the third. ay. a. experiment only enlisted two groups of 11 and 14 students respectively.. Yasuda (2010) carried out an investigation into the efficacy of raising the. al. awareness of conceptual metaphors for learning idiomatic phrasal verbs. It was found that. M. raising one’s metaphoric competence could serve a complimentary role in committing. of. unfamiliar phrasal verbs to memory. In total, 115 Japanese EFL (English as a Foreign Language) university students were enlisted in this study, with 56 participants as the. ty. control group, and 59 participants forming the experimental group.. rs i. The next two sub-sections examine the predominant method of teaching idioms. U. ni. ve. (blind memorisation), and the CL method recommended in this study.. 20. 

(37) 2.4.5 “Traditional” Approach to Teaching Idioms. According to Boers et al. (2004), the grammar-lexis dichotomy has traditionally dominated the conception of language. This dichotomy manifests itself in word lists containing individual words on one side, and grammatical “rules” concerning usage on the other. Idioms, as well as other MWEs, could not be fitted into this dichotomy, and as such, have been largely relegated as purely ornamental devices to be used in “spicing up”. a. one’s messages (Boers et al., 2004), as will be evident in the qualitative findings of the. ay. present study. Since idioms were considered unpredictable and uncategorizable (Chen. al. and Lai, 2013), and thus could not be taught in a systematic manner, the only perceived. M. method to commit idioms to memory was to blindly memorise them through simple rote (repeated) memorisation. “Blind” memorisation constitutes the “traditional” approach in. of. the teaching of idioms (Boers, 2001), and since this approach persists to this day, the present study employs the terms “traditional” and “conventional” interchangeably,. ty. concerning this method of teaching idioms.. rs i. Idioms, though being replete in every manner of discourse in the English. ve. language, are understandably viewed as troublesome, especially so for the L2 learner and teacher. Idioms which are more metaphorically opaque tend to be much more challenging. ni. to comprehend. For this type of idiom, it is argued that one does not have to be satisfied. U. with this traditional approach, as Boers et al. (2004) have observed that etymological elaboration (giving a historical and cultural lesson) on this “bound” type of idiom can be just as effective for opaque idioms as more “transparent” ones. In fact, a simple experiment by Dobreva (2018) found that the etymological method was effective in aiding the retention of idioms after two weeks (73% correct answers). Although, it must be said that only 15 participants were enlisted in that study, with no control group.. 21. 

(38) Since there exist studies refuting the necessity for the blind memorisation of opaque idioms, it would seem prudent to consider alternative methods of aiding retention for the more obviously metaphorically transparent idioms. The following sub-section highlights a few studies which argue that CL inspired methods are more effective than memorisation in vocabulary teaching.. a. 2.4.6 Cognitive Linguistic Approach to Teaching Idioms: Raising Metaphor. ay. Awareness. al. The metaphor awareness raising method is based on the premise that the human. M. mind perceives phenomena through metaphors. We are subconsciously mapping images from a source domain to a target domain in our minds all the time, especially when trying. of. to understand an abstract concept. Since idioms are metaphorical in nature, the metaphor. ty. awareness raising method is argued to be suitably applied in the teaching of idioms.. rs i. Simply put, idiomatic expressions reflect human patterns of cognition. There are strong pedagogical reasons for teaching metaphor explicitly. For one, because of the widely. ve. accepted notion that figurative language is pervasive in our lives, and that these metaphorical expressions often occur in collocations, idioms, and other MWEs. It is. ni. therefore imperative that educators be opportunistic about incorporating conceptual. U. metaphor raising exercises in their language classrooms. Armed with a confidence in CMT, researchers have reported positive outcomes. in vocabulary retention. A recent study by Pan (2019) generated interesting findings and discussions that support this CL method of teaching idioms to young learners (aged 10 to 12). Overall, the author recorded a better performance from the experimental group, which incorporated a metaphor awareness raising element in the treatment, while the control group did not. 22. 

(39) Looking further back, Gao and Meng (2010) found that vocabulary retention was higher in the experimental group (CL method) than in the control group (memorisation). However, it appeared that for the low proficiency participants in the study, it did not matter which method was employed. The authors recorded no statistically significant difference between the CL method and the memorisation method concerning vocabulary. Chapter Summary. ay. 2.5. a. retention (p = .997).. al. In this chapter, studies were examined to unpack three domains of knowledge. M. intertwined in this present study: idioms as metaphorical language, human memory and its role in learning, and intentional vocabulary teaching.. of. It is argued in the current study that a CL approach would be more beneficial in increasing the communicative competence of L2 learners, and that learners should not be. ty. required to carry on with the mundane act of blindly memorising idiomatic phrases. This. rs i. is because raising the learners’ awareness of metaphors appeals to the substantial research. ve. that exists on human memory and cognitive perception. In the following, an extensive discussion is provided on the rationale behind the. U. ni. research design choices made in this study.. 23. 

(40) CHAPTER 3: METHODS AND METHODOLOGY 3.1. Introduction. An explanatory sequential research design (Creswell, 2013), with one experimental group and one control group, was applied in this study. This research design was ideal for achieving the objectives of this study, as testing for the effects of two. a. teaching methods calls for a quantitative method of data collection. Therefore,. ay. quantitative data was used to lead the findings of this study, while the subsequent qualitative data was used to provide explanations on what might have occurred during the. al. testing phases that lead to the findings of the quantitative data. The qualitative element. M. supplements the quantitative aspect by offering insights concerning the pedagogical. of. implications of using the “conventional” and experimental methods in ESL classrooms. This research design was “sequential” because it consisted of two phases: quantitative,. ty. followed by qualitative. According to Morse (1991), the designated notation for this type qual”.. rs i. of sequential mixed methods research design is “QUAN. This study sought to examine and compare the effects of the approaches on the. ve. participants’ retention of the learned items, to see if the experimental method would be a. U. ni. viable alternative to the conventional, albeit negatively perceived one. The following page shows figure 3.1, which illustrates the overall research design. of this study. The subsequent discussions within this chapter serve to unpack what is shown in figure 3.1.. 24. 

(41) Explanatory Sequential Research Design. Phase 1. Phase 2. QUAN. qual. RQ 1. Interpretation and Discussion. RQ 3. RQ 2. al. (Pre, immediatePost, Delayed Post-test). a. Semistructured Interviews. ay. Experiments:. Interview Transcriptions. SPSS:. Qualitative Content Analysis. rs i. ty. Within-Group: Friedman’s Repeated Measures ANOVA with post hoc analyses. of. M. Cloze Test. Figure 3.1: Research Design Diagram. U. ni. ve. Between-Group: MannWhitney U Test. 25. 
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